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Part I: Context 

I selected a textbook published by National Geographic Learning and Cengage Learning. The 

second edition of the World English series contains four levels: Beginner (A1), Low-

intermediate (A2), Intermediate (B1), and High-intermediate (B1+). For this adaptation, I 

selected the beginner level, written by Martin Milner. I focused on revamping two activities from 

the first unit entitled, “People.” The target population for these adaptations are adults in an 

Intensive English Program (IEP) with the ultimate goal of matriculating into a university in the 

United States. The textbook is intended for high school or adult students who want to learn 

American English, so the adaptations reflect this learner population.  

Part II: Evaluation of the Material 

I selected unit one of the beginner level because I thought it would be the most challenging for 

me. I think many educators (myself included) have a tendency to assume that low-level language 

learners are not capable of studying rich topics because they lack the vocabulary or literacy skills 

needed for comprehension. To challenge this perspective, I adapted two tasks from unit one 

where LGBTQ+ identities could easily be introduced to low-level learners. These adaptations are 

intended to be a resource for English language teachers using this textbook in their classrooms 

and wondering if queer identities might have a place in language education. 

At the beginning of the unit, Milner (2015) proposes four overarching goals: (1) Meet 

people; (2) Ask for and give personal information; (3) Describe different occupations; and (4) 

Describe positive and negative parts of occupations. To meet these objectives, students are asked 

to complete a series of tasks. The first task that I adapted is a vocabulary exercise that aims to 

accomplish goal #1. Learners are first asked to analyze a map of the world with pictures of 
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people from all across the globe at their jobs. To complete the task, learners are asked to fill-in-

the-blanks using word banks. The word banks provide learners with a set of vocabulary about 

occupations and countries/nationalities. The example response given to learners states, “This is 

Norma. She’s Mexican and she’s a dancer.”  

The second activity that I examined and adapted was a short reading followed by a 

comprehension guide. After students have read the text, the exercise asks learners to determine 

whether six statements about the text are true or false. Then, the learners are expected to answer 

a series of six questions about the people from the short reading. The text includes introductions 

of three people and their occupations and then quotes from them describing how satisfied they 

are with their career path.  

At first glance, one might think that these activities appropriately introduce a 

smorgasbord of identities and occupations across the globe. I personally was pleased to see that 

contracted forms, such as “she’s,” and noun countability were being introduced to language 

learners from the beginning. I also appreciated that the author included identities from across the 

globe, and not just occupations and perspectives from the United States. A learner might feel 

excited to see that their occupation and/or nationality is represented on the map. Yet, upon closer 

inspection, I realized that learners might also find that their identity is missing or has been 

overlooked in these exercises: A learner might wonder if their identity will be accepted in the 

new language.  

The absence of LGBTQ+ identities from textbooks can be looked at through the lens of 

the hidden curriculum. It is important for educators to consider the perspectives that are 

perpetuated by only discussing cisgender persons and their experiences. When I began to analyze 

the first unit for LGBTQ+ entry points, I tried to wear the shoes of a transgender person and 
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imagine what this person might be experiencing as they open their textbooks. I immediately 

thought about the concept of intersectionality and how a transgender beginner English language 

learner of color might react to having their white native English-speaking teacher assign work 

from this unit. I thought, “The unit is called ‘People’, yet my people seem to be missing.”   

 What are we teaching by not talking about the lived experience and feelings of 

transgender people? What are we telling our transgender or non-gender conforming students 

when they are only taught “she” or “he” as the two options for singular subject pronouns? How 

can we measure empathy and foster agency in a classroom that fails to recognize marginalized 

identities?  

Countless research papers have discussed how important it is for a learner to develop an 

identity when engaging with an additional language (Dörnyei, 2009; Dörnyei & Ushioda, 2009; 

Dumas, 2008, Ryan, 2009). For this reason, I believe that traditional language textbooks need to 

be adapted such that all communities are represented, and learners are equipped with language to 

portray their true identity. 

Part III: Adaptation Explained 

As I flipped through the first unit—wearing the hat of a transgender person and also a teacher—, 

I tried to imagine how I would want my identity to be represented in the textbooks. So, I 

conducted a quick internet search on LGBTQ+ people in the workplace and found a plethora of 

success stories. A transgender news anchor from Pakistan, the first lesbian and woman mayor of 

Bogota, Colombia, a transgender boxer from Thailand, a gay choreographer from Australia, and 

a gender non-conforming reality TV star from the USA. These were the “real stories” that 
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National Geographic Learning has been so desperately searching for. I decided to adapt these 

activities with new goals in mind: 

• Understand the lived experience of a person from the LGBTQ+ community 

• Realize how important it is for one’s identity to be validated 

o She and He does not represent everyone 

• Think critically about how transgender people are treated in the workplace 

From these goals, I created a new map for language learners to learn vocabulary about 

nationalities and occupations using Prezi. The questions were also adapted such that the person’s 

preferred gender pronoun was used. Learners are now challenged to think about which groups of 

people typically dominate certain occupations. Is a ballet dancer a woman? Is a boxer a man? 

Who can be a teacher? 

The second activity that I adapted looked at the hardships that transgender and gender 

non-conforming people experience at their jobs. I found three testimonials 

(https://transgenderlawcenter.org/legal/discrimination-stories) describing the emotional and 

physical trauma that LGBTQ+ persons experienced while at work. Because the target learners 

are beginners, I decided to heavily adapt the text to be digestible, but still jarring. I wanted to 

show learners that while success stories of LGBTQ+ people exist, many still have to deal with 

demoralizing discrimination everywhere they go.  

The original fourth goal of the unit encourages learners to describe positive and negative 

parts of occupations. For the second activity, I am adapting this goal to be more about describing 

positive and negative adjectives related to the emotions of people at their jobs. Therefore, the 

https://transgenderlawcenter.org/legal/discrimination-stories
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new goal that students will address is “Describe positive and negative emotions that people have 

at work.” Tasks’ A and B below are adapted toward obtaining this new goal.  

There is so much work left to do for the LGBTQ+ community. In my opinion, change 

starts with creating a spoken/written record. Bringing in more LGBTQ+ voices into textbooks 

may be one way to evoke this change. I imagine that many cisgender students who engage with 

my adapted unit will feel uncomfortable or offended by the content. To them I say, “That’s the 

point.”  

Part IV: The Adapted Materials 

Adapted Activity #1 

You can access the first adapted activity by copying and pasting the following link into your 

browser: https://prezi.com/view/CSHNc1omqc7xgfJpmSpx/  

Adapted Activity #2  

1Instructions: Read the text. Respond to the activities below. 

Word Bank Definition 

Sub-human (adj.) Less than a human 

Suffer (v.) to experience hurt or pain 

Safe space (n.) a place where any person can feel 

comfortable 

Transphobia  (adj.) dislike of transsexual or transgender 

people 

To be harassed (v.) to be hurt physically or emotionally on a 

regular basis 

 
1 Stories adapted from the following website: https://transgenderlawcenter.org/legal/discrimination-stories 

https://transgenderlawcenter.org/legal/discrimination-stories
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Queers in the Workplace 

For many members of the LGBTQ+ community, the workplace is not easy. Often, they are 

treated as sub-human. Many LGBTQ+ people suffer from anxiety and depression at their jobs. 

Let’s read about the experiences of three people from the LGBTQ+ community at their jobs.  

Beverly is a transgender Latina woman. She wants to open her own hair salon. “I am not happy. 

When I go to the hair salon, I am treated as less than a human.”  She wants her hair salon to be a 

space for everyone. 

Oliver is an engineering student in Davis, California. They identify as agender. An agender 

person does not identify as male or female. Oliver says, “People treat me badly. They call me 

names and hurt me physically too. I often feel depressed and angry at school. I want to quit.”  

 

Tee is a gender-fluid person from Brooklyn, New York. Gender-fluid means a mix of both 

genders. They can feel female at one time and male at another. Tee says, “It’s hard to find a job. 

I lose jobs due to transphobia. I am harassed at work.” Tee wants to find a job as a salesclerk.  

A. With a partner, create two word clouds of how Beverly, Oliver, and Tee feel at work. 

What words describe their emotions? Can you think of more adjectives to describe their 

feelings at work? (Ex: sad) 

 

 

 

 

 

 

 

 

Now try to think of adjectives to describe a person who likes their job. (Ex: happy) 
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B. Answer the questions below: 

 

1. What does Beverly want to open? 

 

 

2. What are Oliver’s gender pronouns?  

 

3. What does Tee do? 

 

4. Why do you think Beverly, Oliver, and Tee are treated badly and unfairly by their 

workplace communities? You may respond in your first language.  
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